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Lisa Gilbert

WHAT DO WE MEAN BY
"HISTORY"?
IT'S COMPLICATED...

academic
history

"What happened?
How do we know?
Why did what
happen, happen?”

public
history

"How do we make
history more
accessible to

everyone?"

HISTORICAL
MEMORY

"Where do we think we come
from? Who do we think we are?
Whose stories get told, and why?"

THESE ARE
QUESTIONS
WITH A

POLITICAL EDGE

"What do people
tend to believe?
What do people
tend to enjoy?"

popular

» Things happen
» Some (not all)

evidence is left
behind

THE PAST

history

.00 WHEN WE SAY
WE STUDY "HISTORY"
IN SCHOOL, ALL OF
THIS IS FAIR GAME




DEAD RECKONING

CHARTING NEW WATERS IN EDUCATION

“a method of establishing one's position
using the distance and direction
travelled rather than astronomical
observations”

(Collins English Dictionary)

“the finding of a ship's position by an
estimate based on data recorded in the
log, as speed, and the time spent on a
certain course, rather than by more
precise means”

(Webster Dictionary)




DEAD RECKONING

CHARTING NEW WATERS IN EDUCATION

Dead Reckoning is a process of
determining one’s present position by VL_

projecting course(s) and speed(s) from a / :
known past position, and predicting a / l\\
&

I

future position by projecting course(s) and ==
speed(s) from a known present position.
The dead reckoning position is only an
approximate position because it does not
allow for the effect of leeway, current,
helmsman error, or compass error.

(The American Practical Navigator,
Bowditch, 1799)




Skills and Attributes for a 21* Century

Functional Numeracy and Literacy

Critical Thinking and Problem Solving

Creativity and Innovation

Technological Literacy

Communications and Media Literacy

Collaboration and Teamwork

Personal Organisation

Motivation, Self-Regulation and Adaptability

Ethics, Civic Responsibility, Cross-Cultural Awareness

The purpose of this paper is to provide a vision for the K-12 education system in the 21 century. This
paper does not address implementation issues but instead investigates what a system might look like
should it be transformed. In the knowledge-based society of today the sheer volume of accessible infor-
mation is greater than ever before and is increasing exponentially. There are also increasing expecta-
tions for more open government, education, and society. The Premier’s Technology Council has long
advocated that BC take steps to prepare for this global shift.




Shifting Roles

This new model will be more collaborative and inclusive, changing the roles of the student, the teacher,
and the parent. Some of these shifts have already begun, as the relationship between teachers and
students has slowly evolved. However, a more complete transformation of the education system and
of the roles within it is required.

From Passive Student to Active Learner: As a student progresses they will begin
to take greater responsibility for charting their own path. It is the role of the student
to accept and understand this responsibility. This would allow educators to take
advantage of the innate learning ability of young people in a more open, exploratory
learning environment where they learn by doing, not reading and listening.’ Most

students have known only the digital age, are fully conversant with technology and
capable of using it as part of learning. They know that technology provides them with
information access, a flexibility of lifestyle, and multiple career choices.

From Parent as Supporter to Parent as Participant: With greater information
availability, parents can be more involved with their children’s education by

guiding decisions, helping to overcome challenges, and supporting learning out-
comes. Furthermore, parents have to recognise their educational role outside the
classroom. A student’s out of school learning is critical.

From Teacher as Lecturer to Teacher as Guide: The role of the teacher
switches to that of a learning coach or coordinator and it is no longer a requirement
for them to know more information than the student on every topic. Many teachers
have already recognised that their role is shifting. However, technology now provides
teachers with better tools to guide their students which allows for more significant
transformation.




HOW WOULD THE SYSTEM FUNCTION?

Figure A. Flexible Path to Education

Student initiated, self-directed,
interdisciplinary learning, teacher facilitated,
co-planned with parents and teachers.

Foundational Skills
Key Skills
Teacher initiated and controlled

A BLENDED SYSTEM

At its broadest, this education system would likely have a mixture of face-to-face classroom and online
learning. It would also incorporate the immense range of learning opportunities outside the classroom.
Virginia school districts have found value in utilizing this combination: “blended or hybrid learning, is
proving to be effective because it plays to student’s strengths and weaknesses” as it provides flexibility
in learning styles and time management.4? Some students would likely prefer a heavier emphasis on
classroom learning while others may prefer the options of online learning, especially if they find their
scheduling difficult, and it would be beneficial to allow choices to best fit the individual.




21

A Vision for

Century Education

Dec

Appenpix C. PTC MEMBERS & STAFF

PTC Members

Honourable Gordon Campbell
Premaer
Province of British Columbia

MEMBERS:
Brad Bennett
Presadent

MclIntosh Properties Lid

Barbara Berg (Alexander)
Director, Healtheare and Western Provindal Government
Microsoft Canada

Reg Bird
Board of Directors
Vecima Networks

Jonathan Rhone
CEOQ and President
Nexterra

Judi Hess
CEO
CopperLeaf

Greg Kerfoot
Owner and President
Whitecaps F.C

Paul Lec
President
VanEdge Capital

Gerry Martin
Co-Owner
Kra-Mar Investments

PAST PRESIDENTS:
Jim Mutter

Lawver

Benson Salloum Watts

Dr. Gerri Sinclair
Former Excecutive Darector
Great Northern Way Campus

Cheryl Slusarchuk
Partner
McCarthy Tétrault

CO-CHAIR:
Greg Pect

Former Chairman, President and CEO
ALl Technologies

Don Mattrick
President, Interactive Entertainment Business
Microsoft

Dr. Daniel Muzyka
Dean, Sauder School of Business
University of British Columbia

Don Safnuk
President and CEO
Corporate Recruiters

John Sheridan
President and CEO
Ballard

Morgan Sturdy
Director
Discovery Parks Inc.

Ralph Turfus
CEO
Arbutus Place [Investments Ltd.

Mossadiq Umedaly
Former President and CEO
Xantrex

Janet Wood
Executive Vice President

SAP

PIC STAFE:

Eric Jordan, President

Andrew Wynn-Williams, Director of Operation

Trevor Quan, Analyst

Serena Johnson, Executive Assistant




LET'S TRY SOME
PBL oNn BCED

Rethinking Curriculum

Extensive consultations have identified some positive

changes that will transform and modemize the B.C

education system. Transformation in curmculum and

assessment will help teachers create leaming
environments that are both engaging and personalized

for students




MY QUESTION IN 2015...

“"HEY, WHAT'S GOING ON AT THE MINISTRY
THESE DAYS, WILL OUR COURSES LOOK THE
SAME OR SHOULD WE EXPECT A FREE-FOR-ALL
WITH NO DIRECTION GIVEN?"

¢ Glen Thielmann " View in Browser

Attachments: ) GradYrCurriculumDirections.pdf / Uploaded File (1.9M)

Hi Glen,

Yeah, they have curriculum "domains” similar to what we currently have, but traditional courses won't be required (though still possible). I looks |
as though they will be promoting a more interdisciplinary, inquiry approach. Though they are leaving flexibility to local districts and schools. I
have attached what the Ministry has so far.

. Unofficially, I don't think this is the final vision. I was told that a more significant shift has been discussed (I don't know details), but that is even |
' farther away and may not even happen depending on how the more immediate changes go. I will know more in a month, but for the moment |

this is what I have.

I hope this helps,
K
Good luck in Surrey :)




Q. How might the new curriculum be delivered?

The redesigned draft curricula are intended to support both disciplinary and interdisciplinary
learning, and enable a variety of learning environments.

Because the curriculum is designed to be a flexible, enabling framework, teachers can use it to
both respond to the needs and interests of students and capitalize on the local context. There are
numerous ways to approach the curriculum. Classroom teachers might start by identifying a Big
Idea and work down into the learning standards (i.e., the Content and Curricular Competencies)
or they might start by identifying Curricular Competencies paired with Content that students can
explore to lead them to a Big Idea.

Classroom teachers may also decide to combine Curricular Competencies, Content, and Big Ideas
from several areas of learning to create interdisciplinary activities and approaches or explore the
curriculum thematically, by looking at crosscutting concepts. The Know-Do-Understand model of
the redesigned curriculum supports any approach the teacher deems most appropriate when
designing learning experiences for the students in their classroom, including framing learning
environments based on the Core Competencies.

\\




e SS Team tasked with compressing all “mandatory”
content into K-10

e Convinced to use Seixas’ Historical Thinking
concepts as the basis for Competencies

e Teachers involved with some important work but
also sidelined for key decisions; also not unified -
process reflects “personalities”

e Article review shows some of these themes and also
dissenting opinions



PERSONALITIES MAKE PERSONALIZED CURRICULUM
PERSONALITY DRIVEN7




INCIPLE
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Aboriginal Worldviews and
Perspectives in the Classroom

Learning is holistic, reflexive, reflective, experiential,
and relational (focused on connectedness, on

reciprocal relationships, and a sense of place). /WOV/'HQ Forward

Learning involves generational roles and
responsibilities.

Learning is embedded in memory, history,
and story.

Learning requires exploration of one’s identity.

BRITISH
COLUMBIA
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A FRAMEWORK FOR ASSESSMENT IN RESPONSE TO
THE REDESIGNED SOCIAL STUDIES 8-12 CURRICULUM

More About...

Curricular Exploring Teacher as

° e

Content Big Ideas Storyteller % ‘B
an 4
+++ + ++

Lessons, Activities, Assignments

KNOW DO UNDERSTAND

Curriculum

Foundations
ability to organize and
express subject/course
related knowledge and

understanding

1123

Examples: onnotated map,
simwlation game, lecture
notes, group poster,
response guide, question/
answer (ako bookwork),
grophic orgonizer

*+ %
++  ++4

Labs, Activities, Exercises

Examples: annotated timefine,
thematic map, octive
citizenship activity, grophing
exercise, GIS computer
tutorial, letter to the editor,
socratic circle, debate

9 %
it
+ ++ +++

Labs, Activities, Exercises

Skills &

Applications
ability to use a variety of

& knowledge in real-time

Sourcework &
Critical Thinking

ability to work with

evidence and apply
concepts of historical and

geographic thinking

1123

Teacher: working at relevance and gradual release of responsibility
Student: working at establishing voice and exercising choice

Exomples: current events
response template, analysis
and comparison of primary
sowrces such as statements,

maps, records, paintings,

letters, and photogrophs

hoay

Big Ideas can be understood in simply (recognition) or abstractly (association)

Use content to teach concepts and demonstrate historical and geographic thinking
Use competencies to understond content ond get better at expressing ideas
Big ideas can have individuol/personal meaning or group/community meaning

Student as
Storyteller

Curricular
Competencies

Responding
to Big Ideas

Research

7

subject-related practices or
skills, and activate concepts

THE CORE COMPETENCIES

Communication Thinking Personal/Social
Responsibility

Assessment
Tools

Emphasis

Tests &
In-class
Challenges

| know about themes
and examples from
history, geography,
and society.
| have g sense of the
world in which I ive A
and my story within it

Skills
Labs

| can opply what | have
learned to theoretical
ond real-world
probiems.
I have picked up skils

and found the relevance
in Sociol Studies.

-
1

I can interpret, form

opinions, and gain

understonding from

dato and evidence.

I hove a sense of how
human nature has :
ployed out on the world.: A

Y

Balance between performance goals

& Inquiry

{“where do | want or need 10 end up 7 and
carning goa's “how do | get there?*

+ ++ ++ ability to develop & respond
Projects, Activities, Assignments | meaningful questions, and
Exomples: research essay, portfolio express though different

Glen Thigimann « Jone 2017

presentation, creative writing or artwork, methods
embodied performance, class demonstration,
use of driving questions and inQuiry cycle, poster 1 | 2 | 3

EDUCATIONAL CONSORTIUM disploy and lecturette, response to an essential guestion

! can follow different kinds
of inquiry steps and express
my learning effectively.

I have mode outhentic

connections to the
stories of others.

Why do we need a new way to assess progress in Social Studies?

1. Students (and teachers) often don't actually know what a grade means, Does a C+ signity an
average job on some learning cutcomes or fallure at some and mastery of others? Do accumulated
scores of 8/10, 10/10, 1/10. and 9/10 indicate a C+7 Simply adding up scores does not always tell
the story of what 3 student has learned or how they have progressed. Teachers are often confident
that It should be straightforward for students to see the connection between what they do, how
they are assessed, how they are graded, and what 10 do when they don't succeed. Many schemes
dlow or even encourage students to do the bare minimum in order to get to the next level -- setting
S0% a5 2 pass is often 2 poor indication of competency. Students should be meeting expectations in
3l arcas that are key Indicators of success - if it Is important, it Is an expectation
The idea of separating work habits from assessment of learning has obscured the fact that habits &
study skills, soclal concitions for learning, and personal achievement are hopelessly Intertwined
Students need a way to move beyond the cards they are dealt

INA

NUTSHELL

Students work from basic
through satisfactory towards
mastery in four areas that are
essential sets of outcomes In Socia
Studies. Traditional tests and
projects are still used as assessment
tools, but they provide evidence of
progress rather than a direct tally
1o produce a grade. Competency
work and assessment are
embedded through-out.
Student reflection and
cholice are required
at key stages of J
assessment

This requires an assessment practice that respects persona
stories and allows students to “contract” for advancement
Assessment should be more like swimming lessons
areas of progress that students can track, with
feedback that is useful for their next attempt
Assessment should focus on performance and aim
for objectivity, but we can’t be oblivious to the
differentisted abilities and backgrounds of students,
nor the need for elegance, nuance, and equity.

It is not enough to simply assess content (whether
factual recall or deeper understand ngl, nor Is it 3ery
better to focus solely on the new (and partially
developed) competencies. Similarly, schemes based on
abstract or subjective standards make collection of
meaningful data difficuit. Something holistic and yet specific and

clear is needed. We should be assessing both “competence”

{ability to perform certain tasks) and “capacity” (ability to manage and
complete many tasks)

AN EXAMPLE OF HOW TO USE THE 1-2-3 SYSTEM

Teacher records assessment data and observations for each of the four Sets

Students track their own progress by recording evidence for each of the four Sets

Updates for students/parents inchude 1 | 2 | 3 status and feedback for getting to the next level

1|2 |3 Placements — FORMATIVE

Status 1 2 3

Does not Meet or Not Minimally Meets/Meets Fully Meets / Exceeds

Yet Meeting

Progress re
Expectations

Accomplishment -
What it means

Exemplary results; ready to
advance / room for

Satisfactory results; room
10 improve / ready 10

Basic or Developing;
action needed® / not
challenge or reflection

ready to advance advance or refine**

*may Include an alternate assignment, challenge exerdse, $T conferences, school-based intervention

** students wanting to progress from a 1 10 2 or 3 have opportunities 10 “contract” missed cutcomes

| 1|2 |3 Placements - SUMMATIVE

three or four 1s one or two 1s two or three 25, no 1s three or four 3s

Failing Grade / Incomplete / Complete |Passing Grade / assessment |Passing Grade / assessment

Repeat Course or Modules or Summer scores & Final Exam scores used to finalize

attempt by D4 School to receive 2 pass |  required o fnalize mark mark; nd exam required




What we learn, why we learn it, and how it will be assessed in Social Studies

introducing the “CAPACITIES”

KNOW DO UNDERSTAND | can... EXAMPLES

I know about themes and
examples from history,
geography, and society.

Foundations

ability to comprehend

and organize subject/
course related
knowledge and
understandings

| have a sense of the
world in which | live and
my story within it.

Skills

ability to apply
hard & soft skills and

successful habits or

mindsets in Social
Studies
| interpret, form opinions,
and gain understanding from
data and evidence.

I apply what | have
learned to theoretical
and real-world problems.

I have picked up skills
and found the relevance
in Social Studies.

Thinking

ability to use critical
thinking concepts with

source evidence in
order to draw

conclusions

I have a sense of how
human nature has played out
on the world.

| follow different kinds of
inquiry steps and express my
learning effectively.

Connection

ability to express
findings, respond to
inquiry, synthesize and
apply learning in
real time

| make authentic
connections to the
stories of others.

categorization, annotated map, simulation
game, lecture notes, lesson guides, group poster,
response guide, question/answer (aka
bookwork), graphic organizer, identifying
arguments, reading for understanding, pose
questions of the curriculum

annotated timeline, thematic map, research
outline, decoding activity, graphing exercise, GIS
computer tutorial, bibliography, letter to the
editor, socratic circle, debate, locating
appropriate primary sources, deconstructing an
argument or claim

current events response template; analysis and
comparison of primary sources such as
statements, maps, records, paintings, letters,
and photographs, evaluation of a claim;
predicting geographic change, building an
historical account

research essay, portfolio presentation, creative
writing or artwork, embodied performance,
class demonstration, use of driving questions
and inquiry cycle, poster display and lecturette,
response to an essential question, community
action
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MASTER AND COMMANDER OF WHAT?

..WHAT’'’S OUR ROLE IN THIS EXPERIMENT?
..WHAT ARE WE GOOD AT?







DESIGNERS OF...

>learning environments
> Inquiry

>experiences
»assessment
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WHERE I TOOK MY INQUIRY
PART 1

>collaborative inquiry

>building the classroom
INn community

>»support for projects
- theory

-practice
-grants/release time
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Ms Pope

a Humanities and Socials Studies
teacher sharing her love of History,
Reading and Critical Thinking. Sponsor
teacher - Frank Hurt Global Issues and
Debate Club

Darren Yung

ICT Teacher, Digital Senior Citizen,
Programming, Open Source Software,
Linux, DSLR Photography and person in
real life!

Marc Andres

English/LST Teacher

R e
/CD\ "

Craig Sutton

K-12 Science Helping Teacher SD36

Blair Miller

Teacher-Math/Science/ICT/Bus.,Athlete
& Coach-racewalk/track, loving learning,
teaching, the outdoors, technology,
racewalking, music, and exploring
potential.




Activity

*think of a Social
Studies class that
you like to teach, or
would like to change

»arrange the cards
to show the value or
emphasis you would
place on them in
designing your class

>talk with others
about what you did
and why

WHAT IS THE
PURPOSE OF
SOCIAL STUDIES?




WHAT IS THE PURPOSE OF SOCIAL STUDIES?

Values identified in activity

HISTORICAL LITERACY
MAKE / DO / INQUIRE
PLACE-BASED

ACTIVE CITIZENSHIP
CRITICAL THINKING
IDENTITY WORK
RECONCILIATION

CULTURAL MOSAIC




WHAT IS THE PURPOSE OF SOCIAL STUDIES?

Think about how your viewpoint(s) or value(s) relate to practice

>Course planning and unit design
>Lesson plans and activities/resources
»student projects and project criteria
»what you expect students to say and do

»assessment - especially the stuff from which
report cards are made



WHAT IS THE PURPOSE OF SOCIAL STUDIES?

Designing inquiry around values

*maybe it's cognitive skKills

*maybe it’s specific values of inquiry
*maybe it’s one applied to another
*maybe it's something else

*the point is to design with intention instead of letting
the current take you

Examples from Peter Ellerton




Values of Inquiry—supporting questions

Teaching for thinking: a pedagogical schema

—the pedagogical content knowledge of inquiry—

©UQCTP The University of Queenlsand Critical Thinking Project

e Are your examples useful?
Peter Ellerton, University of Queensland

« Is your argument structure clear?
e Are your diagrams easy to understand?
| « Is your paragraph structure well-developed?
| » Are your words well-defined and unambiguous?

Incorporating the key pedagogical
issues of:

- Cognitive load theory

Cognitive Skills

(cognitive verbs)
Things we do with knowledge

Thinking is the method of
intelligent learning.

John Dewey

« Is your argument sound?
e Are your claims justified?

- Natp re of expertlse « Is what you are saying true?

- Social cognition - « Have you represented ideas faithfully?
- Constructivism Siy"r:;'yz;fi‘c « How could people check on your claim?
- Metacognition identiy

- Epistemology

« Is your attention to detail sufficient?
« Have you used technical terms appropriately?
 Have you quantified your information where appropriate?
e Are any bullet points categorically distinct from each other?
‘A « Have you identified areas of vagueness or ambiguity in your topic?

Content ‘ Inquiry Values

- Organises work plans
- Provides structure in textbooks
- Wrongly associated with ‘rigour’
- Informs assessment

F=ma
PEEL for paragraph structure
the Romans weren'tall bad
Socrates taught Plato

Inquiry is the process through which
the cognitive skills are developed and
in which feedback is provided

- Applied discerningly
- At the core of professional practice
- Provide feedback on cognitive skills
- Have broad application across disciplines|

dlarity
precision
accuracy
coherence

« Have you focussed on the point at issue?

« Have you selected information supporting the topic?

¢ Have you minimised distracting or unhelpful information?
* Have you been able to identify why information is relevant?

relevance
y=mxiC

cogency « Have you justified why your selection of material is relevant?

Conceptual

 Have you avoided superficial issues or arguments?

Virtues « Have you identified and developed your core ideas?

 Has your analysis identified the most significant areas?

« Have you identified the most meaningful aspects of your topic?
¢ Has your treatment of the topic focused on substantive aspects?

(habits/dispositions)
- Come from mastery of the values
- Are characteristic of effective thinkers
- Create knowledge producers

e Practice does not make perfect in
openmindednes the absence of understanding.
g o Are the complexities of the issue sufficiently described?
Jonsy Deanna Kuhn « Have you been thorough in your treatment of the issue?
« Are your analogies effective and your generalisations well-justified?
* Do your arguments consider premises that are themselves conclusions?

« Have the problematic aspects of the issue been identified and dealt with?

Key principles need to be identified that guide practice and make expertise visible, translatable and teachable.

« Have you considered alternative perspectives?

« Have you represented a broad range of alternative views?

* Why have you preferenced one perspective over another?

 Have you sought out others for the purpose of testing your ideas?

« Has your breadth of treatment allowed you to synthesis a new perspective?

Expert knowledge is "tightly bound to
conditions and procedures for its use".

Pedagogical
imperatives

(Principles of action) Robert Glaser

« Have you avoided using logical fallacies?
« Have you avoided contradicting statements?
» Are your ideas developed in a logical manner?
« Do all your premises support your conclusions?
Toallow the norms of critical ] | YOUSD SuDDOEY, : ; ) ]
thinking to be established ? @ Tnbad : J » Have you used transition phrases to identify logical progressions?

Shift the focus from

Work collaboratively
knowledge to inquiry

when thinking can
be shared

To allow opportunities to

develop the cognitive skills

7

Practical

Think and plan in the
language of student
cognition

To facilitate metacognition and
"’”"";’;;j,‘,’,’;izig“"’ Values of inquiry modified from Elder, L. and R. Paul (2001). "Critical Thinking: Thinking with

Concepts.” Journal of Developmental Education 24(3).

2011-2016, Attribution-NonCommercial-ShareAlike 2.5 Australia (CC BY-NC-SA 2.5 AU)

Peter Ellerton University of Queensland, Australia




The Critical Thinking Matrix

A high-resolution reference source for mapping critical thinking skills
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WHAT IS THE PURPOSE OF SOCIAL STUDIES?

Next, Stickies

>pick two or three themes from your assembled
cards, let’s say you will build your course around
these values

*blue: class activities or projects that will help fulfill
your design values

»yellow: field trips or unique learning resources
that will support your design

»pink: assessment tool(s) that will help students
demonstrate their learning to appropriate
audiences



WHAT IS THE PURPOSE OF SOCIAL STUDIES?

Big Ideas and Curricular Competencies

*think about the Big ldeas and Curricular
Competencies for the courses you usually (or
would like to) teach

*is their anything there that seriously “disrupts”
what you are doing now... do you want it to?

*main choice: adapt the new concepts to fit what
you do, or adapt what you do to fit the new
concepts

»other choice: do nothing and see what happens...
maybe you're already doing it right
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[Inclusion of Aboriginal
knowledge and perspectives

DRIVER !/

Ongoing/updated influence of
positivist tradition in Education :
First Peoples

\ Principles of

Learning
DIALOGUE

Curricular

Competencies, STORY
Historical ' EMPATHY

TELLING

Thinking
Concepts

SO WHAT?

Authenticity,
connection &
meaning, learner
identity

DRIVER

Personalized Learning, ‘
Core Competencies [/'




L3

I Glen Thielmann
Lol & OUCH... u do realize ' read
hashtags? Let us know what would interest u more in

Glen Thielmann
haha lots of fun still 2 come, Heritage Skills project abt

2 start: u get 2 decide what it looks like & what 7s r worth asking

oK, sorry about my french!




STUDENT ENGAGEMENT

Glen Thielmann
Ss connecting to Heritage Skills #socialstudies
grandpa s wood art and hand tools..

TOY7 N v N

PIC.TWITter.com/ 1 W4l NGXC

= View phot

Glen Thielmann
Ss connecting to heritage skills #socialstudies #bclearns
grandma s recipe: Portuguese Passion for Bread

) "’}J‘A LF‘;Aﬁ

el

Glen Thielmann
Ss making personal connex to Heritage Skills :
bclearns |nterV|ew w/ grandma abt riding horse & buggy

AJ

SKG7pW

Glen Thielmann
Ss maklng solid personal connectrons to Heritage Skills
socialstudies #bclearns it drying salmon D

A ADIEHD
45|t




STUDENT ENGAGEMENT




Engagement follows identity




HISTORY NOW

SUBMIT YOUR PROJECT WINNING PROJECTS 2016 THEMES ABOUT THE AWARDS

CLASS PROJECTS m Canadian Currency
5. - P4 Challenge

Laura Cole
Middleton, Nova Scotia

Students employ Historical
Thinking, research, and technology
10 investigate the Essential
Question: Did the 20th Century
Belong to Canada?

Educating the Public
on Aboriginal History

) Peter Katsionis
Project Theme Burnaby, British Columbia

Students will analyze and reflect
on Aboriginal law in Canada

Province through a variety of media and
methods.

From Headlines to

Picket Lines

Luis Filipe
Toronto, Ontario

Assessing the validity of historical
sources as evidence of past
events 1o help us build a richer
understanding of the past.

Student Awards
Login
Create an Account

CanadasHistory.ca

RULES AND REGULATIONS

Did the 20th Century

Belong to Canada?

Janet Ruest
Chemainus, British Columbia

Students investigate the Essential
Question (Did the 20th Century
Belong to Canada?) and then
prepare a digital report.

Final Project: The
Battle of Monte

Cassino

Patrick Hrycak
Owen Sound, Ontario

Let's apply historical thinking to the
Battle of Monte Cassino.

From the Famine to

the Fenians

Dan Conner
Vancouver, British Columbia

This project investigates the
relationship between the French
and Irish Catholic communities of
Montreal.




HISTORY NOW

SUBMIT YOUR PROJECT

WINNING PROJECTS

CLASS PROJECTS

Project Theme

Province

2016 THEMES

Imperialism and

Aboriginal Identity
Jillian Cornock, Ryan Holly,

Dayna Hart
Kelowna, British Columbia

Students examine the impact of
impenalism on Aboriginal identity
through a series of station
activities and reflections

Reconciliation Project

Suzanne Williamson
Lacombe, Alberta

Students explore Aboriginal history
and Indian Residential Schools.

Surviving Residential

School

Lindsay Fichter
Edmonton, Alberta

Students explore and understand
how residential schools were a
negative consequence of
Canadian imperialism and
ethnocentrism,

ABOUT THE AWARDS

A
8

RULES AND REGULATIONS

Introduction to
Canadian Residential

Schools
Jarrod Fuhr
Calgary, Alberta

Challenging students 10 reconcile
contradictory historical narratives
through research

Spirit of '56:
Evaluating Canada's

Peacekeeping
Carrie Ann Taylor, Ted

Meldrum, Adrian French
Victoria, British Columbia

Spirit of '56 enables students 1o
explore Canada's role as a global
ntermediary in the 20th century
and assess our 'success’ in this
role.

Writing a Better

Textbook

Stefan Stipp
Surrey, British Columbia

Applying a variety of skills students
re-write a section of their textdook
about Aboriginal Peoples.




Students as Expert Storytellers
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Wy tamity tree  on the Back!

MY HERITAGE CONNECTIONS

Great-Grandfather

PROJECT
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My Gramma Betty telling a bit the Blackburn story:

Before my parents were married in 1917 they had both lived with their families
and had learned a lot about farming. When they moved to the farm they had
bought near Lavoy they had to clear more land and cultivate it. They hired help
and worked long and hard cutting down brush and digging up stumps. They had
to dig wells and used a windmill to pump the water into a tank for the animals to
drink. They raised cattle pigs, and chickens. ( mother took eggs, cream and
butter she had churned into the general store in Lavoy to help pay for the
groceries that Mr. Bricker (store owner) gave them on credit during the
depression. Their life as farmers was very difficult--some years their crops
(wheat, oats, barley) would be poor because of lack of rain, hail or early frost.
Anything worth selling was taken to the grain elevator in Lavoy where it was
shipped on by train. Whatever couldn't be sold Dad would use to feed the cattle
he hoped to sell to the USA but when the US put a tariff on cattle that didn't work
out. His debt increased to $26,000 which was huge back in the 1930s during the
depression. He started to sell life insurance to the farmers and gradually built his
business. When he was discharged from the Air Force945 after WW 2 he sold
the farm, did very well in his insurance business and finally paid off the debt.
During the time he farmed he helped start the Wheat Pool (an organization to
help farmers) and brought in telephone lines so the farmers could have phones.




Interesting Facts

-Ilce well: on the farm to help keep our food cool and keep from spoiling. Betty’s Dad
dug a deep hole (about 8 feet deep) in the ground and in the early spring he would go to
a nearby lake and chop out lots of ice to put in the hole and cover it with sawdust. He
built a trap door to cover the hole. Then Mother could keep milk, butter, some meat etc.
in the Ice Well. For a treat in the summer he would chip ice and make ice cream.

Funny Story:
-Gram’s story:
When | was 5, after having had scarlet fever, | was kept in bed for a month, as
the doctor wouldn’t let me up until my temperature was normal. As the weather was
getting bad, and my folks wanted to move into Lavoy for the winter, my Dad heated
some large boulders and put them under a cot in the back of a wagon, which was pulled
by a team of horses. | was bundled up, laid on the cot, and covered in blankets from
head to toe. When a noise scared the horses they bolted, and the wagon box complete
with cot and me was thrown into the snowy ditch. That night, when we got into town, my
temperature was normal for the first time in a month!
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The Moffat Bridge

Harold Moffat

L ,;J?lwml f
(W, 'Y ' ,

-

ugqv

T -

Tl 3

. *
g

Northern Hardware
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Thompson Ogg Alex
Moffat and Marokd Moffat

“The originals

The Moffat House

What am 1?

= German

» Scottish

* British

* French Canadian
* Spanish

= Welsh







BEATTY BOX
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At the beginning of the year when we were being told that we’d have a chance learn and connect with our families 1 was so
hyped because 1 knew exactly what 2 family members 1 wanted to talk about. First off, my Grandma Nancy who is my dads
mum, she is one of the kindest women i1’ve had in my life. My grandma was never too quick too judge and was accepting of
everyone no matter who they were, she taught me how to see the best in everything and everyone and thats one thing she’s
contributed to me that I’ll always have.

The second woman out of the 2 i’ve focused on is my Great Aunt Mary Adams, she’s super cool and I’ve learned a lot about
her and 1 wish 1 was lucky enough to have met her. Mary was a lot like my grandma because from what 1’ve learned she was
so fun and seemed to always have a smile on her face, although i never met her i feel like she contributed to my character a
lot. Mary was also super cool because she was a part of intercepting German enigma code for Bletchley Park during WW2,
and basically stopped air attacks and bombings. But that aside she had a beautiful family who had no idea what she was
apart of until 30 years after she had left Bletchley when she finally realized it was safe to let them

know because it was a life or death organization.

Mary and my Grandma sadly both suffered from Alzheimer’s disease but one thing that will always stick with me is that my
younger brother never got to know our Grandma before she had Alzheimers, but 1 did get to know her and 1 am not hesitant
to say 1 am so lucky, because she’s someone some people don't get to even interact with in a life time, and that is the best
gift 1’ve received while i did this project.
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BAILEY'S INQUIRY AND WHY IT MATTERED.

o000 B Bailey Echo Project copy.mov ~
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WHNAT THEY DID
10 EACH OTHER
WAS NOTHING
COMPARED TO
WHAT THEY
Dio 10 THE
ENEMY!
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TEACHER & STUDENT - CONNECTED INQUIRY

000 B Leitch inquiry.mov ~




HERITAGE INQUIRY

AND OTHER IDEAS FOR TEACHING
& ASSESSING SOCIAL STUDIES

WORKSHOP RESOURCES and LINKS

https://thielmann.ca/presentation-notes.html

http://thielmann.ca ® http://pacificslope.ca



http://thielmann.ca
http://pacificslope.ca

