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PACIFIC SLOPE

® storytelling and truth-telling
® collaborative teacher inquiry

® source-based teaching and
assessment projects

® identity / curriculum boundary

® student learning as food for
reflection

® food and fire as food for
reflection, too




Content Shifting

New BC Curriculum and the Old Familiar Topics: Content Shifting in Social Studies 7-11

Notes: these common 1opics are moving because the historic start and end dates for Social studies have changed
This is not a kst of topics that all have to be taught (or learned!), nor do historical topics and sequences need 1o be the main basis of course design. There are also many other fresh topics and perspectives that can enter o each of the new courses in service
of students’ development of skills, progress towards discipine-specific competencies, and understanding of the big ideas. This chart is intended 10 help teachers figure out where (and If) they wish 10 repurpose existing lesson material and leaming resources,
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Afternoon Session

® How and why of navigating new curriculum

® Recent developments and reflections on the
new curriculum

® What Socials for? Translating values into
instruction and assessment practice

® Role of Big Ideas and Curricular Competencies

® Burning Questions



What is the purpose of Social Studies?

Choose a position that best explains your view on what

Socials is for. Go to it and discuss why you are there.

>»Setting up students to explore self in the world and in regards to the Other --
establishing identity, empathy, interconnectedness, and ability to tell stories.

>Becoming knowledgeable about the themes, events, facts, and phenomenon
that have shaped our society -- familiarity with key historical narratives and
timelines.

>Developing capacity to interpret, think critically, and express oneself when faced
with a variety of historical or geographic evidence.

>Practicing and building skills such as research techniques, map reading and
making maps, charts, graphs, reading for understanding, writing for an
audience, debating, etc.

>Creating informed and active citizens who are literate about global issues, can
defend opinions about current events, and are willing to work towards change.



What is the purpose of Social Studies?

Think about how your viewpoint(s) relate to practice

»Course planning and unit design

>Lesson plans and activities/resources

»student projects and project criteria

*what you expect students to say and do
»assessment - especially the stuff worth big marks

OPTIONAL

>pick a SS course and brainstorm a lesson activity
and an assessment item that aligns with your
viewpoints(s)



Let's try PBL on Public Ed

d Rethinking Curriculum

Extensive consultations have identified some positive
changes that will transform and modernize the B.C.
education system. Transformation in curriculum and
assessment will help teachers create learning
environments that are both engaging and personalized

for students.

e Find out how these changes will support learning




Let’s try PBL on Public Ed

E To: { Glen Thielmann ( View in Browser )

Attachments: ™ GradYrCurriculumDirections.pdf / Uploaded File (1.9M)

|

Hi Glen,

Yeah, they have curriculum "domains" similar to what we currently have, but traditional courses won't be required (though still possible). I looks
as though they will be promoting a more interdisciplinary, inquiry approach. Though they are leaving flexibility to local districts and schools. I
have attached what the Ministry has so far.

Unofficially, I don't think this is the final vision. I was told that a more significant shift has been discussed (I don't know details), but that is even
farther away and may not even happen depending on how the more immediate changes go. I will know more in a month, but for the moment
this is what I have.

I hope this helps,
K
Good luck in Surrey :)

|




Q. How might the new curriculum be delivered?

The redesigned draft curricula are intended to support both disciplinary and interdisciplinary
learning, and enable a variety of learning environments.

Because the curriculum is designed to be a flexible, enabling framework, teachers can use it to
both respond to the needs and interests of students and capitalize on the local context. There are
numerous ways to approach the curriculum. Classroom teachers might start by identifying a Big
Idea and work down into the learning standards (i.e., the Content and Curricular Competencies)
or they might start by identifying Curricular Competencies paired with Content that students can
explore to lead them to a Big Idea.

Classroom teachers may also decide to combine Curricular Competencies, Content, and Big Ideas
from several areas of learning to create interdisciplinary activities and approaches or explore the
curriculum thematically, by looking at crosscutting concepts. The Know-Do-Understand model of
the redesigned curriculum supports any approach the teacher deems most appropriate when
designing learning experiences for the students in their classroom, including framing learning
environments based on the Core Competencies.

@ Ministry of Education — January 2017
L 2] ? (R ] '
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What We’ve Heard
Targeted and specific feedback received has brought attention to the following:

~»- English Language Arts (ELA): The feedback received so far has identified areas of
learning within English Language Arts (ELA) that require more immediate attention. The
Ministry is compiling the feedback and will work with the ELA curriculum development
team to address the concerns and questions raised. The main areas identified relate to
the delivery of the two-credit course structure of ELA at Grade 10 and delivery options
for students requiring a modified program.

~——» Social Studies: The feedback received so far has identified areas of learning within
Social Studies that require immediate attention. The Ministry is compiling the feedback
and has begun working with some of the teachers from the Social Studies curriculum
team to discuss options for addressing concerns and questions raised. The main areas
that require attention are related to the need and desire for a “sample course” option in
Grade 11 Social Studies, the grade level designation of some courses, and the
requirements of post-secondary institutions related to courses at the Grade 12 level.

@ | Ministry of Education — January 2017
snnn . L) '
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ge Bulletin

Information to members from the BCTF

Additionally, release time and funding for
mandated curriculum-related assessment tools
are the responsibility of the school district and
the Ministry of Education. Teachers are
reminded not to use their professional
development funds or days in regards to district-
or government-mandated initiatives. The
responsibility rests with government or the
employer to provide the necessary time,
training, and supports.

Teachers shouldn’t need to forfeit their
professional development days for this purpose,
nor feel pressured to do so. Teachers must
always be mindful that the tools do not impact

their professional autonomy.

Classroom-Based Assessment

Classroom assessments developed by teachers
for the purposes of supporting student learning
continue to be superior to any tool introduced
from the outside.

The Ministry stated, “There will be a greater
focus on classroom assessment that is flexible
and personalized, and give educators greater
flexibility to decide how and when students are
assessed.”

There will be information coming from both the
district and the Ministry around classroom
assessment. This information should be
considered as guidelines, as teachers have
professional autonomy over classroom-based
assessment decisions.



Core Competency:

Student Self-Assessment

Self-assessments for students of the intellectual,
personal, social, and emotional core competency
proficiencies is not an evaluation done by the
teacher. It is, however, teacher-supported. The
Student Progress Report Order states that
written reports for K=9 students must include a
student self-assessment on core competencies
at the end of the school year.

It must be a meaningful process and not reduced
to a template or checklist exercise by the
teacher. The self-assessment process will require
varying levels of teacher support in assisting the
students with effective self-assessment. Student
choice in the format will be an important
consideration. The Ministry will be sending out
information shortly regarding some suggestions
around the process. School districts set

procedures around the documentation of these
year-end self-assessments.

It is not reasonable to expect that students will
successfully assess all the core competencies at
year-end. It is more important that one or two
core competencies be focused on for self-
assessment purposes. At these early stages, it is
critical that teachers discuss how to support
student self-assessment if the process is to be
authentic and not one that is reduced to a
bureaucratic paperwork requirement. This
recommendation has been communicated to the
Ministry. The student profiles on the Ministry
website can be used in shaping the self-
assessment of core competencies. It is important
to note, however, that numerical organization of
the core competency student profiles do not
equate to grade levels, and should not be
interpreted as such.



BCTF Advice

Teachers are reminded that teacher engagement

in education change is guided and supported by
the following principles:

1. Education change must:

be fully resourced in release time, in-
service, funding, technology, and support
materials

be recognized as a process that unfolds
over time

consider and respect reasonable teacher
workload boundaries

adopt clear guidelines for communication
of student progress and focus on teacher-
selected reporting tools that are timely,
reasonable, and sustainable

respect teachers as professionals whose
knowledge and input is actively sought
and integrated

preserve teacher autonomy in selecting
pedagogical, instructional, and
assessment approaches and tools

e support and advance equity in our
schools and among students

e support students with special needs

e support the infusion of Aboriginal
content and understandings throughout
the curriculum.

Ensure that the school staff curriculum
committee is addressing the related issues of
assessment and reporting.

Communicate with your local regarding
specific concerns and issues you have about
any assessment-related concerns. Local
Presidents in turn relay concerns to the BCTF.

. Send your feedback directly to the BCTF at

curriculumfeedback@bctf.ca.

Send the Ministry your feedback.




Social Studies

The Social Studies educators and academics emphasized the importance of engaging students in deeper
thinking and the development of the historical and geographical thinking concepts. The group proposed
using history and geography as the key disciplinary ways of knowing. This is consistent with a number of
other jurisdictions in Canada and elsewhere. However, economics, political science, anthropology and
sociology will continue to play a role in social studies. The balance and approach to these areas are still
under review.

Building understanding through disciplinary thinking allows students to develop not only their
understanding of the content being taught, but also their understanding of the higher-order thinking skills
used by historians and geographers. The group suggested developing historical and geographical ways of
knowing through the conceptual framework developed by the Historical Thinking Project. This approach to
teaching aims to develop student’s understanding of key concepts such as identifying change and
continuity, analyzing cause and consequence, and establishing historical significance. This viewpoint will
be the starting point for moving forward.

[Ministry of Ed document]



Rationale

The main purpose of the Social Studies curriculum is to develop graduates who have the knowledge, skills, and competencies
to be active, informed citizens. An informed citizen understands key historical, geographical, political, economic, and societal
concepts, and how these different factors relate to and interact with each other. Students cannot gain this understanding
passively through a broad survey of topics and or by receiving knowledge from authoritative sources. Students must build
deep understandings and create their own knowledge through investigations into interesting, open-ended questions, debating
and discussing historical and contemporary issues, and developing and supporting their own hypotheses, solutions, and
conclusions. Social Studies offers students the opportunities to build those understandings and knowledge. It draws on topics
from disciplines within the humanities and social sciences, including history, geography, political science, economics,
sociology, psychology, and anthropology. Uniting these disciplines is their focus on human activities, behaviours, and
interactions with the environment. While Social Studies draws on topics from many different disciplines, the proposed
curriculum places greater emphasis on developing disciplinary thinking skills through six major historical and geographical
thinking concepts: significance, evidence, continuity and change, cause and consequence, perspective, and ethical
judgments. Students can apply these concepts in today's world of easy access to information about virtually any topic from
sources around the globe. This access to information of uncertain quality and accuracy makes it more important than ever to
teach students the skills needed to gather, assess, analyze, and synthesize information and ideas from multiple sources.
Once students have gathered and analyzed information, they will use it to solve problems, make decisions, and communicate
their ideas effectively. In addition to knowledge and skills, active, informed citizenship includes a number of competencies.
Through the Social Studies curriculum, students will have opportunities to explore and better understand their own identity,
perspectives, and values. They will develop the ability to think critically, consider different perspectives and ideas with an
open mind, and disagree respectfully with those who have different opinions or points of view. They will be empowered to stay
informed about public policy and take action on issues important to them. The knowledge, skills, and competencies developed
throughout the Social Studies curriculum will prepare students to participate in society as responsible citizens.

[Ministry of Ed document]



Dead Reckoning

Navigating a path not with precise tools or
external guides, but by referencing past locations
and carefully charting speed, direction, and
important variables



Curriculum Change -- SS

® 5SS Team tasked with compressing all
“mandatory” content into K-10

® Convinced to use Seixas’ Historical Thinking
concepts as the basis for Competencies

® |nvolved with some important work but also
sidelined for key decisions;also not unified

® Article review shows some of these themes
and also dissenting opinions



Big Ideas and Curricular Competencies

>take a look at the Big ldeas and Curricular
Competencies for the courses you usually (or
would like to) teach

*iS their anything there that seriously “disrupts”
what you are doing now... do you want it to?

»main choice: adapt the new concepts to fit what
you do, or adapt what you do to fit the new
concepts

»other choice: do nothing and see what happens



Article Review

> Ben Newmark - Gimmick
> Colin Welsh - Choice and Flexibility
> Dale Martelli on Curriculum Change

® Fach small group reads an article
® Share summary and reaction with the whole group

® Discussion about conclusions -- what kind of soup
do we make with all the messy ingredients!?



Parking Lot Questions

*If we have time, no need to walit
for the parking lot

»what’s next?

>implications for practice, PD,
learning resources, technology

>other burning questions



